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Walter Infant School and Nursery is an equitable, safe, secure and happy place

to learn; our children grow as individuals in a stimulating and exciting
environment which values respect, care and concern for oneself and others.
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Preamble: At Walter Infant School and Nursery we are committed to providing a
meaningful and memorable education for all of our children; taking into account their
personal needs and individual starting points. We want all of our school community
to believe in the concept of ‘Lifelong Learning’ and to develop good behaviours for
learning, so that everyone is able to tackle challenges positively, to build resilience
and to learn from mistakes. We believe that appropriate learning experiences help
children to lead happy and rewarding lives; through our teaching we equip our
children with the skills, knowledge and understanding necessary to succeed, achieve
and to make good choices.

Aims and Objectives
At Walter Infant School and Nursery

e We aim to demonstrate that our children understand and behave in a way that
symbolises our core values: Respect, Honesty, Empathy, Kindness and
Resilience

e We aim to ensure that all our children will be tenacious, inquisitive, diligent
and resourceful learners

e We aim to provide ‘A BIG Curriculum for Little People’ that meets the needs of
all our children, so that we can challenge, inspire and motivate our children to
be ‘the best they can be’

e We aim to provide opportunities for children to explore, test, question and
consolidate their learning in a safe and secure environment which fosters a
respect for each other and a desire to know more

e We aim to meet the needs of every child, irrespective of their starting points,
so that every child makes good or better progress

¢ We aim to have a ‘Growth Mindset’ for all our children, to foster a desire to
succeed and to provide opportunities for children to broaden their knowledge
and skills

Policy (Data, Assessment and Monitoring)

e The Leadership Team will deliver, in most instances, a ‘soft touch’
approach to monitoring as we will rely on progress and attainment data,
books, learning walks, planning documents and the learning environment
to inform us of the quality of teaching and learning in line with our
Teaching and Learning Policy and our Non-negotiables

¢ Monitoring of teaching and learning will be supportive, developmental and
transparent

e Senior Leaders and governors will ensure our performance is
benchmarked against the best comparable schools and academies

¢ We will compare our data against local authority and national data to
identify gaps and inform future targets for school development

e We will use the data gathered from assessment to set appropriate and
meaningful targets to inform whole school improvement

e We will encourage the best possible practice through self-reflection,
observation and coaching

e We will ensure that all the leadership and management teams are well
trained in monitoring evaluation and review processes
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e We will ensure responsibilities for monitoring, evaluation and review are
clearly communicated and that teachers are held to account for this aspect
of their work

e Children’s progress and attainment will be shared 3 times a year with
parents; in the autumn and spring term this will take place during parent
consultations and in the summer term the parents will receive a written
report.

Monitoring of Teaching and Learning (Triangulation)

Our approach to monitoring is through a triangulation; we consider all aspects of
teaching and learning that will impact on progress and attainment. These aspects
are planning, the children’s books, teaching, behaviours for learning and data.
Our triangulation is ‘soft touch’ and will include:
e Weekly Learning walks led by the Headteacher and the Deputy
Headteacher
e Daily ‘drop-ins’ to ensure good practice is in place
e Planning stored on the shared drive for ‘planning scanning’ to check that
Learning Intentions are appropriate and that practice is ‘tilted’ to meet the
needs of all children, including vulnerable groups.
e Informal ‘book-looks’ to ensure that marking is up to date and in line with
our marking and feedback policy
e Subject leaders will conduct informal observations of teachers and support
staff to identify any Continuous Professional Development needs
e Termly Pupil Progress meetings to measure progress and attainment
e Aspirational Numerical Attainment Targets of 85% of children to be at Age
Related Expectations or above
e Termly Internal Moderation of core subjects to ensure parity of
assessment across year groups as well as next steps
e Termly Performance Management observations with an agreed focus
e Performance Management interviews and reviews with shared and
individual targets
e Annual Meetings with our School Improvement Officer

Monitoring Attainment and Progress from starting points

All teachers are responsible for assessing and recording children’s attainment at
regular intervals in order to track progress. These teacher assessment judgements
are recorded in SIMs on the relevant Programme of Study tracking sheets.

e A baseline assessment is completed within the first half term for all
individual children starting in our Foundation Stagel and Foundation
Stage 2 (F1 and F2) classes

e The final assessment judgements made in the summer term become the
baseline assessment judgements for the beginning of the next academic
year

e Teachers update SIMs regularly when they have new evidence that a child
or group of children has made progress against statements in the
appropriate assessment framework for their cohort

e Assessment judgements are recorded within the appropriate term in SIMs
— Baseline (F1 and F2 only), Autumn, Spring and Summer
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e The assessment data in SIMs enables teachers and senior leaders to see
any gaps in teaching or learning that can then be addressed

e Data from SIMs is used to inform teachers where to place individual
children on our termly PITAs (Point in Time Assessment records)

e Our PITAs record whether children are on track to meet ARE (age related
expectations) and whether they are making expected progress,
accelerated progress or have made less than expected progress

e Our Foundation Stage PITAs show children’s progress and attainment in
Reading, Writing, Number, Shape and Space and Communication and
Language (Figure 1)

e Our Key Stage One PITAs show children’s progress and attainment in
Reading, Writing and Mathematics (Figure 2)

e OurY1land Y2 PITAs include the percentage of end of year statements
where the children have already shown they are working at ARE

e Children making accelerated progress are recorded in green and those
making less than expected progress are recorded in red

e Our PITAs include contextual data such as whether children are in receipt
of the PPG (pupil premium grant), have English as an additional language
or are on our SEND (special educational needs and disability) register

e PITAs are used as the starting point for professional discussions during
our termly Pupil Progress meetings

Additional Monitoring of Attainment and Progress

The assessment coordinator produces and updates a variety of documents to inform
us about individual, group, class and cohort attainment and progress.

These documents show data in a variety of ways including:

e Cohort progress from the end of F2 until the end of Y2 for Reading,
Writing and Mathematics (Figure 3)

e Cohort progress data is broken down into PPG, EAL and gender as well
as all children (Figure 4)

¢ Individual child progress from the end of F2 until the end of Y2 (Figure 5a
and 5b)

e Class and year group attainment and progress from term to term (Figure
6)

e Comparative attainment data with previous cohorts, going back three
years (Figure 7a and 7hb)

o Comparative attainment data is broken down into PPG, SEN, EAL,
gender and class as well as all children (Figure 7a and 7b)

e Comparative attainment data with local and national data where it is
available, going back three years (Figure 8)

e Phonic attainment and progress for our Y2 children who did not reach the
expected standard at the end of Y1(Figure 9)

Red and green is used in these documents to indicate whether the data is showing a
positive or negative picture.
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Appendix 1: Examples of Data Collection at Walter Infant school and Nursery
Figure 1: Foundation Stage PITA (Point in Time Assessment)

Opoint in Time Assessments @ Walter Infant School U
Key - U unable to access, E: emerging, WT: working towards, WA: working at,
GD: grester depth

i FITE TFsacriptor
I= warking an 8 Scaes
3= 10 ac0ess I8 CONMec] CUTTICLIUM DUl 88 Sigrilicant gaps I leaming . Cannal s
and appily knowladga ar sidils withoul supparl.
Ts On WAk 10 me= 50ma, Bul nal 31 O &nd & year AT
0N WGk mes] o of yaar ANE.
3G 10 e SN o year ARE
Foundstion 8 — Our axpectation af Walter Infant School Te that 5% of children will ba
achisva 3 Good Level of Developmant {GLD) and ba at WA

‘Chilldran at:nlwlrle 3 good level of devalopmant ars thoes achlsving at laast the sxpactsd level
within tha following aress of lsaming: communication and language; physlcal devalopmant;
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would have an identified Spacial Educationsl Need. Soms children working at E may be a new
baginnar in English se will only bs E for a short time.
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Figure 2: Key Stage 1 PITA
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@F‘oint in Time Assessments {@ Walter Infant School @
Hey - U: unable to access, E: emerging, WT: working towards, WA: working at,
GD: graster depth

Code FITA Descriptor
Is working on P Scakes

E [s able 1o access the correct curriculum but has significant gaps in
learning. Cannot use and apply knowledge or skills without support.
WT Is on track to mest some, but not all of end of year ARE.

WA
‘Our axpactation at Watter infant Schood 1s that 35% of children will b= at ARE (WA). Any child
at'WT will naad procaturss in piacs to cloes the gap. Childran working at U or E would have an
itantifisd Special Educational Nesd. Soms childran working at E may ba 3 new baginnar in
English wwlll{}n? b= E fora short tima.
Tha % reprasants tha parcentage of school expectation statemants that have basn sseessed at
BACUTE.

Term:  Year Group: Teacher: ]

PPG-1 SEN-2 EAL-2

Mathematics

Reading

Writing
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Figure 3: Cohort Progress from the end of FS2 to the end of KS1

Cohort 2016 — 2018 Progress Table

Reading Writing Maths GLD/RWM

WTS to WTS 2% 9% 5% 16%
WTS to EXS 9% 10% 2% 10%
WTS to GDS 0% 0% 0%

EXS to WTS

EXS to EXS 36% A41% 41% 66%
EXS to GDS 40% 24% 38%

GDS to WTS 0% 0% 0%

GDS to EXS 0% 0% 0%

GDS to GDS 3% 5% 2%

Figure 4: Cohort Progress Data

Cohort 2017 - 2019 Y2 Mathematics Progress

(Al Children)
Greater Depth
9% - 25% - 38%
Expected +
Working Towards 87% - 89% ‘ 01%
F52 (2017) ¥4 (2018) 2 (2019)
13% - 11% - 9%
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Figure 5a: Individual Child Progress
Tracking from F52 2017 to EOKS1 2019

Name Camtexima] LD | E¥Fs | EYFS | EYES ¥l X ¢ ] 3 Y X
Data Feading | Writing | Number | Phomics | Reading | Writing | Matls | Sciemce | RWM | RWMS
el - . - - ™A T b b I - ol
Tes I I I WA I I I I - /
A 3 3 i WA 3 3 3 i Gl -
Tey p ] ] WA L] 3 I E E
o I ¥ WA I T 3 ¥ x x
= 1 1 1 Wl i P Z P = =
Vs 3 3 P WA 3 i 3 P = -
Tes I I I WA 3 I i I - /
A I i i WA 3 I 3 i Gl -
= I I ] WA L] 1 3 ¥ - Iy
= p ] ] WA 3 3 ! ] - =
3 p P P WA i p P P = =
I I I WA I I I I Gl -
I I I WA 3 I I I Gl ol
1 W1 1 I i X X
Figure 5b: Individual Child Progress
Child 1 36 ExS | EXS | ExS | EX5 | EXS | ExS Yes
Child 2 Ne | 2 z 35 | Exs | EXE | Ex= | Ex= B0 No
Child 3 Mo zz | wTs | EMS | EMs | Exs | EMS | ExS Yes 33
Tuila 4 wes | 3z 2 2
Child s ves | 2 | 2 2
Cwla g Yes | 2 2 2
Twmla 7 No 2
Tma s Yes | 2 2 2
Childs ves | 2 | 2 z
Tild 10 No
Tmila 11 wes |z 2 2
Tmild 12 ves | 2 - 3
GO [FIR |[FoW | P2
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Figure 6: Class and Year group attainment from term to term

Class A and Year Two Progress 2019/20

Fine Reading Writing Mathematics
Sep Dec March Sep Dec March Sep Dec March
On track ~
WTS 14% 13% 10% 13% 3% T%%
On frack
EXS 45% 47% 56% 5T7% T6% 0%
On frack
GOSs 38% 40% 24% 30% 21% 23%
Edr 2 Reading Writing Mathematics
Sep Dec March Sep Dec March Sep Dec March
Un track ~
WTS 12% 11% 11% 13% O% 3%
On track
EXS E8% ET% 68% 54% E0% 66%
On track
GDs 30% 31% 21% 22% 22% 26%

Figure 7a: Comparative Attainment data

Percentage of F2 children achieving GLD in 2017, 2018 and 2015

LA FPG SEN EAL 5 Girls Class A] Class B Class T All Children
2 (5 (= (24} (54) (36} 20 =30 =30 (20
GLD 2017 T e EEE Be 47 BT Ik T BT e T
LAC PPG SEN EAL Boys Girls HC CLLP JB All Children
(0 (6) () ] (47} (43) ] 30 30 (20}
GLD 2078 LT e 341% Ve o e ol ol e o e o
LA FPG SEN EAL Boys Girls HC CLF JB All Children
] (10} ] (21) (27} {52) (30} {Z5) (30} (83)
GLD 2015 e B =L Bo =i o e I H D

Figure 7b: Comparative Attainment Data

[Percentage of Y2 children achisving ARE or sbove (tescher sssessment)in 2017, 2018 and 2019

Year Two

FFG SEN EAL Baoys Girls Class A Class E [ Tlass C All Children

Wiriting 207

Reading 207

Mathematic 207

)
= = =
0 Q=4 0 La =4 0 ca =4
i
T

Reading Wrifing & | 2047 | 42%
Mathematics 218 | 0%

Reading Writing ;i
Maths & Science 2018 Sl

Science 20T [ 5%

PPG — 15 chikiren in 2019 (8 in 2018) {7 in 2017}
SEM - & children in 2019 (9 in 2018} (T in 2017)

EAL - 23 chikiren in 2019 (16 in 2018) (24 in 2017)
Boys - 48 chikiren in 2013 (47 in 2018) {54 in 201

Girls - 42 children in 2019 (43 in 2018) (35 in 2017)

Version 1 J. Wheeler 2020



Figure 8: Comparative Attainment Data with Local and National Data
EYFSP outcomes for 2019 Comparison with LA and National (%)

GLD
| S| 8| §| | &| §| B| ®| 2| E| &| &| 3| | R| ¥
| 2| 8 =| & F| =2 = 8| 2| 3| B| 8 e S| 2| 5
3| 2| z| &| 5| ¢8| €| &| 5| 3| §| #| =| §| 2| | ¢
5 a2 35 @ ™ 3 5 = @ b " o a =3 5 E
@ g a g E] =| a 2 = g =y o | @ H
@ 2 2 o o - = @ o o 3 =1
= = [ o @ = o o = —3
=3 =] =3 -3 3 3 S @ o 2 2
5| @ 5| 5| 2| | 3 5| 3 2 B
=+ 2 & a [ = = =
e = ] [ = 2 E ©
g | ° E 5| 2
= w o
c @
@
w
2019 LA - All 907|904 |903(926|944|931|918|936| &84 |794| 86 868 | 907|917 (985|947 943|771
2018 Nat - All
2019 Walter - All | 100 | 958 | 97.7 | 100 | 100 | 100 | 100 | 100 (921921 (988 | 100 | 100 | 100 | 100 ( 100 | 100 | 91

2019 LA -
Disadvantaged
2019 Nat -
Disadvantaged
2019 Waliter -
Disadvantaged

796| 789|803 |83.6|908|689.4|83.6(89.4|648 711 (69.7 | 81.7 | 81.7 | 97.2 | 92.3 | 90.1

Figure 9: Phonic and Attainment Progress for children who did not meet the
benchmark at the end of year 1.

Y2 Phonics Screening Preparation 2018 -19

Name Y1 Practice 1 | Practice 2 Practice 3 Practice 4
Score 2017 test | 2017 test 2018 test 2018 test
June 18 | Nov. 18 NMarch 19

Child A 21 24 35

ChildB 19 26 35

ChildC 18 27 33

ChildD 23 1| 35

ChildE 19 32 38

ChildF 26 34

Child G 21 34

ChildH 29 36

Child | 27 37

Child J 30 38

ChildK 35 38

Child L 29 39

Child M 30 39

Areas/GPCs to work on
Child A au, o split digraph
Child B Muddled b andd, or, ug, ai, er
Child C Muddled b andd, ar, ur, Ue, aw, ir, Ur. ea
Child D ar, ue, aw, er
ChildE ar, ur, ue, oa,
Child F split digraphs, ue,
Child G Z, Ue aw, ai,
ChildH ur, ay

Child | ol, 0a, split digraphs
ChildJ ur,

Child K split digraphs

Child L

Child M
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